aD! 5w! 59 L.
An organisational evaluation of
GADRAducation

April 2022

[ dzO8 hQYSSTFFS 3 aAOKSES YI &

SOCIAL IMPACT
........... ) CONSULTING



EXECUTIVE SUMMARY

GADRAEducation seeks to bring about educational transformation in Makhanfiameérly
Grahamstown), in the Eastern Cape province of South Africa, utilising an integrated service delivery and
advocacy approachThis evaluation seeks to assess the extent to whilorganisatiorhas attained

the objectives set out in its 2056021 Stratgic Plan.

The context of education in South Africa is an mamd backdrop to the evaluatione@ere systemic
challenges remain pervasive within the education syswdritstsomelongterm gains are evidenkKey
indicators of overall improvements in thational education system are measured by a steady climb in
the annual matric pass rate and a notable increase in the numBeicbEloipasses obtained each year

- the latter indicator speak$o some extentto an improvement in the quality of educatidn addition,
Covigmdp Kl a AYLI OGSR GKS SRdzOFGA2y aeadsSy IyR (GKAA
deliveryonits strategic objectives.

An outcomemapping methodology was selected for the evaluation, which allows scope for the
assessment of organisational performance in complex settings and takes into dsamagrpinning
theory of changeTo provide further structure to the evaluation a sekey questions were developed
within the thematic areas of impact, context and process.

D! 5w! Qa A YL Oisingla&ariGydt appiaachdSiRly, ddtehchmarking study is provided
GKAOK LRAyGa (G2 D! 5w! Qa aA Je/edicatianalyesultsCazhyevetid o dzi A 2
Makhanda, when compared fwrovincial anchational educational performance in the annual matric

exams, specificaliy relation to matric pssrates and BachelormpassesAt primary school leveQral

Reading Fluency mea8uéd | NB dzaSR Fa |+ oSy OKYIl NJ (emtivehya 3 Saa |
newliteracy programmes against nationahd internationalhaccepted literacy progression measures,

GAGK GKS tNAYINE {OK22fa o0SySTAIlddikiyidn pogi@sion D! 5 w!
requirements.

D! 5 wilm@essiveity-6 A RS AYLI OG0 Ay al {KFyRIF A& 3INILKAOIT T &
reach andmpact at three points in tim&016, 2018 and 202powerfully capturingignificant growth

overthe period Finally LJ- § Kgl @& 2F OKI y @shn are2nsabpedRand dogrbss | Q &
assessed againsixkey medium term outcomeshusprovidinga further assessmertf impact.

D! 5w! Qa AYGiSNylLlt IyR SEGSNyLt O2yiSEGa N8B SgItd
have either enabled or constrained its performance, with some key themes emdtgmagpparent

that the core values of trust, respect and commitmergate an enabling environment for board

members, management and staff to contribute effectively to the vision of the organiSdimhuman

centred approalk prevalent in the organisatias balanced by highly effective atethnically robust
implementaton practices.

D! 5w! Qa | Rg2 0l O& uniqueId® IinddCatividatires Yrtdyséeks to transform
education through demonstrating success in service delivery, thereby offering great potential for
influencing changét is apparent that the posivrelationship with Rhodes University plays a pivotal
role in enabling the impact that GADRA ieadisedin Makhanda, with signs of a social riment for
education emergindglhe final section of contextentifiesa significant enabler of success in the
oNBF yAal A2y Qa andErand@bérforaime Rikh had yieyded dividends in creating a
conducive environment fonnovation and drivintpngterm impact within Makhanda.

The evaluation concludes with a set of findings and rezemdations ér considerationThe evaluation
overwhelmingy finds, through a variety of assessment methods, that GADRA has attained its strategic
202S00GA0Sa | yR YSi claaisignslthet@ublic schatiing imtBelcify is éxpergi SS  a

a broadbased reviv@ D! 5w! Qa 02y (i NA 0 dzii ht2iy edicaional KEufomasYihINE @S Y
Makhanda is underscored by its significam&ch at a citywide levelKey to the success of the
organisation is its relationship with Rhodes University and other education stakeholders.



The recommendations of the evaluatiorere developed based on key observations andirfgsd

emerging from the studylhese include considerations for advocacy amplification, broadening the
measurements of succesand some initiathoughts around scaling ujm addition, the possibilities

arodzy R aKINAYy3I D!5w! Qa LI26SNFdzZ &aG§2NEB 2F SRdzOF A 2
with investigating the potentiable of GADRA alumii.unique opportunity exists to integrate taags

from Covidl9, to¥ & K-RIR tRe®@anisatiomgairst future global crises in the context of a changing

and uncertain world-inally,the potential value of @actical approach to engaging select, strategic
government stakeholders is noted.

The evaluation sets out to assedsether GADRA has attained itsadegic objectives as articulated in

the 20162021strategic planThe evaluation provides both quantitative and qualitative evidence which

confirm that the organisation hasdeedbeenhighlysuccessful in reaching its goals, despite the context

of a challengingtate education systenand two years of global pandem@ADRA has directly and

indirectly contributed towards the favourable transformation of the public schooling system in
Makhanda.As GADRA moves into its next strategic phdsés hoped thatthe findings and
recommendatios of this evaluation will provide resource forbuildng on 4 KS 2 NHI yAal (A
exceptionally solid foundatiorad the remarkable achievements of this period.
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1. INTRODUCTION

GADRA duication (abbreviated to GADRA hereafteras founded inl957 and operates within the
geographical area of Makhanffarmerly known as Grahamstown) in the Eastern Aafeone of the
oldest andbest knownnon-profit organisations (NPOs) Makhanda with a prow history of
contributing to transformation in local undprivileged and rural communities through its educational
programmes.

In the developmentof its most recent strategic plaoriginally2016 ¢ 2020 but extended to include

2021 due to thedisruptions of the COVID 19 pandemi@ADRA sought to respond directly to the
challenges within théocal education system, which is generally characterised by poor educational
outcaomes and systemic dysfunctiofhe strategy articulatdsow the current educational systefails

{2dziK ! FNAOI Qa &2dziKx &G | ,furtBefriort ExplicilyBrdersiads | € |y
the public education system to be a political space in which change cannot be achieved through
technical intervetions alone.

This strategy positionefie organisation to lead and facilitate a process of transformation in the public
schooling sector in Makhanda. The theoryhainge articulated within the strategy posits that GADRA

will achieve this by working at thietersection between service delivery and advocacy; seeking to

GNF YyaF2NY AYRAGARIzZ f &0OK22fta FyR G(KS -ploygdh N2y Y S\
I LILINBF OK Ay iGSyiGaazyltfte O2YoAaySa O NEBiTKH it 40 NBS i
I RP20F 08 AYAGAIFGAGSE (2 KSNAW I elw2dzi aeaidSYAo OKI
The strategy articulates the vision of the organisation, wihscho seed LJdzo £ A O S RdzOl G A
DN} KFYadz2sykal 1 KFyRI N STRizyaRAl (YIS | (T B grecdubingisa (F 2y @ S
thisvisionsB dzf R 0 S S @lkaRsiyyfs@atpublic&chaling in the City is experiencing a broad

based revival by 2022, and ¥ 2025dall children and young adults in Grahamstown/Makhanda
benefifing] from good quality and relevant educationpaimary, secondargnd tertiary leveks

The leadership of GADRA sought to understand how effective the organisation has been in relation to
its 20162021 strategic objectives and therefore commissioned an extesffaallifated, independent
organisatiomal evaliation. The results of the evaluation goeesentedin this report.

2. PURPOSE

As GADRA moves into the end of the current cycle of theZ2Bstrategic plan, the organisation has
seen fit to pause and reflect on its performance and the extent to which its strategic ideals articulated
in the most recent strategy were attained.

Aganst this background, the purpose of the evaluation is defined as follows:
To assess to what extent the outcomes of the current strategic plan have been achieved.
Toassesstheciy A RS AYLI OG 2F D! 5w! Qa adGNIdS3aAO0 AydS
To understand the factotbat have enabled and/or constrained the achievement of outcomes.

To inform furtherinnovation and strategy for the organisation going forward.



3. EVALUATION METHODOLOGY

3.1.Methodology

The predominant methodology utilised for this evaluatiddutcome Mappig. Thiss a methodology
for planning, monitoring, evaluation and learning (PMEL) that was originally developed by the
International Development Research Centre in the early 2@atylo, 201p Outcome mappingis

specifically designed to deal with complexity, rather than linear models of change, and measures results

in terms of changes in behaviour, actions or relationships that can be influenced by the interventions
undertaken. The performance of a programmepmanisation is assessed in terms of its contribution
to influencing those changes.

This methodology was proposed becaas&come napping:

ﬂ

complements GADR® dzaS 2F ¢KS2NEB 2F /KFIy3aS o0& FddSyLd
between changesandan®dt YA al A2y Qa AYyGSNBSylGAzyas (GKSNBoe

to be understood.

encourages organisations to assess bothatlieomesof interventionsg thus focusing clearly on
change; and theprocesseghrough which those outcomes are generaté¢idus promoting learning
and innovation.

recognises the potential contributions of other actors, such as the many partners and stakeholders
with whom GADRA works.

helps to gauge progress within a local context and to deepen understanding of local change
processes.

can be combined with a range of other tools and methodologies to generate a rich understanding
2F Iy 2NBlIYyAalGA2YyQa O2yGNARoOdziAz2y (G2 OKIy3aSs

The overall evaluation process was framedkéy evaluation quetions These questionkave been
used as a guide in all phaseshaf evaluationjnforming data colection, analysis and reporting

In order to deliver a robust set of recommendations, the evaluaimnghtto include a multi
dimensional review df KS 2 NHI y A & | { fr@ngdadund iBréeFe@eNdiviengiansS: Impact;
context; andprocess, with specific questions as follows:

IMPACQ

)l

To what extent did the strategic interventions contribute to the intended outcomes in the short,
medium and long term?

1 For whom, in what ways?
1 What unintended outcomes (positive and negative) were produced?
f To what extent can changes be attributed t8th D! 5w! Q&4 Ay I SNBSy A2y aKk
CONTEXT
External:
1 How did external factors enable and / or constrain the attainment of the strategy?
1 How does the strategy contribute to the achievement of outcomes in conjunction with other

initiatives, programmes @ervices in the area?

A



Internal

1 What were the particular features of the organisation that enabled and / or constrained the
outcomes?

9 Did the cost of the program(s) justify the outcomes?

PROCESS

1 How satisfied are stakeholders with the outcom@esftners & participants)

How did innovatiorcontribute to enhancing outcomes?

What were the particular features of the strategy that either enhanced or inhibited the outcomes?
In particular, does the interaction between different initiatives of the osgdioh contribute to

achieving better outcomes?

¢tKS AyuSyiaazy G2 NBFESOG IyR (G2 €SFENYy Fa t+y
commissioning this evaluation. With this in mind, the way in which the evaluation was designed and
approached soght to include the perspectives of a diversity of stakeholders and, importantly, to
communicate the findings in ways that are accessible and meaningful at different levels, not just for the
leadership and governors of the organisation. For this reasfmmmiation is presented in a range of
different forms, including tables, graphs, visual illustrations and through narrative description and
analysiswith the hope that this approach will enable more inclusive engagement.

== =4 A

3.2.Framework

The evaluation framewkrcomprised four distinct phases commencing with planning, followed by data
collection and an analysis phaaad culminating in reporting.

PHASE 1: PLANNING, DESIGN & SCOPE

Write Evaluation Proposal based on client brief

Inception meeting witlGADRA key team abdard representatives

Review background documentation

Confirm scope of evaluation

Develop detailed evaluation plan

Conduct stakeholder mapping and identify key informants and participants, with GADRA staff
Design data collection tools

PHASE 2: DATA GENERATION

= =4 -8 -8 -8 -8 -9

9 Desktop researcly conduct situational analysis, review key organisational documents including
theory of changeprogramme evaluations, funding proposals, annual reports, audited financial
statementsetc.

Existing dataaccess existing GADRA data from M&E system

Data gap analysgsreview existing data aridentify gaps informing collection of targeted data
Refine data collection tools for targeted data

Targeted data; conduct interviews with key infmants andparticipants, including GADRA staff,
board andstakeholders; collect additional data from internal artérnal sources

PHASE 3: ANALYSIS

= =4 -4 -9

1 Data analysis review andanalyze all information and data collected
91 Develop preliminary findings
9 Share preliminary findings with GADRA

21



PHASE 4: REPORTING

Report writingg prepare written evaluation report incorporating feedback from initial findings
Develop set of key findings and recommendations

Share report with GADRA Educatioeviewfindings and recommendations

Discuss implications for strategy and forward planning

q
q
T
q

3.3.Data collection

There is a large amount of data available for assessment within the education sector. In, &RIDIBA collects
numerous different data sets across its various prograsnBeta collection therefore had to be targeted to suit
the purposes of the evaluatiomhe following data collection methods were used:

9 Desktop researchsituational analysis, rewieof key organisational documents including theory of change
programme evaluations, funding proposals, annual reports, audited financial statements etc.

9 Review of internal M&E datadentificationand review oexisting GADRA data fronternal M&E systen.

i Data gap analysisidentification ofgaps informing collection afdditionaldata from internal and external
sources.

9 Semistructured interviews and focus groupsonduct interviews and focus groups with key informants and
participants, including GADRA staff, baaembersand stakeholders

3.4.Participants

Key participants in the evaluation were seleaisihga purposive methodology, specificalyited to this type of

gualitative researctPurposivesampling is widely used in qualitatiesearch as it enables tidlentification and

selection of informatiomich cases related to the phenomenorimteresg 6t | f A y 1 FWithirSttie linhitt ® H A mp
of what the evaluation process allowed, a broad range of stakeholders were included.

Representatives from thellowingstakeholder groupwere identified to participate in the various aspects of the
evduation:

1 GADRA Boamembers

1 GADRA amagementind programme staff

1 GADRA Benéeficiaries.earnersAlumni, Student Volunteerand Parents
T GADRAartners

A full list of participants is included as an Appendix.



4. Situational analysis

4.1.Trends in education

Ly 2NRSNJ (2 O2yi(SEdldzZ tA&S D!5w! Qa AYLI OG |yR LIS

overall trends in educational outcomes within the Sodtitén education system.

An upwarq trer)dﬂin matric perfprrﬁa}nce aBdchelompasses is noted over an Aexvtended peripd a[ld thisA

LIZAAUAGS UNXFS2SOuU2NE Aa KATFJKEAIKUSR AY UKS 5SLI NJ

the education systemn A 25 Year Review of Progress in the Basic Education @2Bfr 2019),

improvements in educational outcomes are attributed to a multitude of factors including improved

accesgo school, greater efficiency in schgubgression improvedquality of leaning and greater

equityin educational outcomes and in education spendling evidene, summarised below, is mixed.

ACCESS

T In 2002 40% of 5 year olds were attendiag educational institution. This increased to
approximately 90% by 2017 (DBE, 2019).

1 Approximately 95% of children entering Gradead previously attended Gradeldy 2017(DBE,
2019).

9 Primary school completion increased from about 85% in 2002 to ab&uir82017 (DBE, 2019).

9 Attendance rate amongst 14 to 17 year olds increased from 92% to 96% between 2002 and 2018
(Stats SA, 2019).

1 The national secondary school completion rate increased from 40% to 50% by 2017 (DBE, 2019).

SCHOOL PROGRESSION

1 Late entryinto school has decreased®4% of 7 year olds had completed Grade 1 in 2017, up from
35% in 2002.

1 In the Eastern Cape the percentage of children who have passed Grade 3 by the appropriate age
increased from 64% in 2002 to 85% in 2018 (Stats SA, 2019)

1 The number of children who have passed Grade 9 by the appropriate age increased from 33% in
2002 to 58%n 2018 (Stats SA, 2019)

1 The charbelow DBE202]) presents a longitudinal view of the progression of the 2021 matric class
through the education syasm. This cohort of learners is significant as the 2021 matric class was the
largest ever group to write the NSC exams.

TRACKING THE CLASS OF 2021 |

2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021

Gr1 1116899 1177089 | 1208973 | 122651 1235901 1244208 128902 1185829 1163477 1150672 1142573 1118607
Gr2 994410 [H0O3383 1 1074788 | 1116427 | 1149894 1164050 1182132 1141325 111757 1124343 | 1114480 1109319

Gr3 972 668 967 20 967373 | 1025185 1073447 1106896 1118913 1124312 1102908 1085221 1103834 1098434

Grd 1002645 974880 966340 | 984630 | 1035378 1083804 1126128 1130940 1145084 1153845 = 1145307 1127877
Gr$s 978983 | 957203 | 939025 | 923502 | SO | 979360 106674 1046370 1060638 1089050 1091826 1097094
Gré 978016 | 946427 | 935446 | 009065 = 894517 | BOOPEO | 047015 978130 1012602 1038271 1063212 1073761
Gr7 900747 | 941201 | 91258 | 92098 | 875311 884994 [ BO9GR2 04167 966151 | 1017848 104072 1062877
Gr8 1001180 1008110 = 971500 | 92345 = 935624 = 1766 952628 | OM3I | 99594 1057640 1108205 109625
Gr9 1009327 1049904 1006113 | 1073060 1048823 950512 905086 894113 | 89083 | 900960 = 982572 = 1038850

Gr10 1039762 1094189 | 1103495 | 1146285 1139872 1112604 1104749 1075925 1033790 [ HMS424 1104452 1081618

Gri1 841815 847738 | 87431 84611 897 342 WBOE3 | 901607 | 8WR7B4 862009 861035 | 867783 @ 954069
Gr12 579384 | 534498 | 551837 | SO7196 | 571819 | 667200 704533 661116 643802 640714 | 628190 | 750478
P —— -

¥ = 2030 WEE— e
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It is interesting to note that the retention rafmdicating learners remaining in thablicschooling
systen) has increased exponentially over the period under review, while new enrolments have
levelled off to some extent.

QUALITY OF LEARNING

f

In the TIMSS assessment (Grade 9 mathematics and sci8oo#f) Africa has been the fastest
improving country between the surveys of 2002, 2011 and 2015 (DBE, 2019)

PIRLS 2017 assessments showed that 85% of children in Grade 4 in the Eastern Cape are unable to
read for meaning (Amneskgternational, 2020)

A 2021 National Senior Certificate (NSCheport from DBEshows a positive trend in the national
Bachelompass rate from 2014 2021, increasing by 8%, from 28% to 36%.

The Bachelorpassrate is generally considered an indicator of quality in the education system,
thereby indicating an overall improvement over a period of time.

BACHELOR PASS TREND (PERCENTAGE):

2014 - 2021
40,0 3 3 3
35,0 336
300 2 53 %6 287
25,0
20,0 | L
15,0
10,0
5,0 I

e

0,0
2014 2015 2016 2017 2018 2019 2020 2021

EQUITY

1 585aLAGS a42YS AYLINROGSYSydas o0& (KS 5thedbsblitey Sy i 2
levels ofearning achieved are still substantially below desirabledevets 5. 9 X H A MU
 ¢KS R2 OdBole/dnildrsiBare Yhore equal than ottersa KAy Sa | f AIKG 2y

al 1KFYRI Q8 &0K22fAy3 &8&GSYSI pibterd iOkhich astha | Rt &

film-Yl { SNE H@ G0 F AINAGAE STISR LIS2LX SX &aSYyR GKSA

system. On the other hand, education is drastically failing 80 % of the children in Soudth Africa
(Legal Resource Centre, 2015)

T A 2019 eview of educational performand®y van der Bergnd Gustafsson findthat while
inequalities in educational aihment have generally declined since 2002 based on learning
2 dzii O 2 beldva expedtation performance in around half of all schooldl B Y Ay a | YI 2
of inequality in South Africa.

f DN} RS M™MH Y lpdinNt Be nNdBbardzf blaék Affican youths attaining results which
would allow them enter into mathematicatlyiented university programmes increasing by 65%

2

between 2002ad 2016 6 @'y RSNJ . SNH .l yR Ddza il Faaz2ys HAM

9



f 584LAGS GKA& S ENL201F Ghitel youths wekeystl 8dvén &irBeE mare likely to
achieve this status than black African yoéthan der Berg and Gustafsson, 2019).

1 According to DBE 2018 statistiquoted in théMail & GuardiamewspapeKSterne, 2021put
2F Ho nTtwm LlzofAO alOK22ftas wn ntwm KIFI@S y2 (106
no internet, 239 have no electricity, and 37 have no sanitation facilities at all

-

1 Government speridg policies are explicitly pial2 2 NE K2 gS@OSNE o0& Alda 29
amounts actually received by schools were slightly less}J@® NJ 6§ Ky Ay iSYyRSR®¢
T 2 NJ (0 K Aféndsinté@déddaRr®personnel spending being used by schoolgiolement
personnel spending, financial transfers coming through late, and schools receiving
departmentally purchased goods and servicestoélat®é 5. 9 X HA ML P

4.2 Effects of theCOVI9 pandemic

It isalsoimportant to contextualis¢his evaluatioragainst the backdrop of tHeOVBEL9 pandemicand
to note the significant and unexpected disruptionsiol this global crisis caused within the period
under review.

The 2021 Department @dasicEducation reporon NSResult§DBE, 2021 highlightsthe impact of
COVIEL9 on the education system, citing the Secret@gneral of the United Nations, Anténio
Guterres, who has described the impacttioé pandemic orpublicd OK 2 2 f A gederatiodal | a
Ol G & i W telfo otes that as a result of the severe disruption to the education system, the
impact of COVHR9 on education W affect generations to com&hree direct effecticludeddeclines

in learner attendance; declines in the availability of teachrdspamiemicrelated household trauméas

(DBE, 2021: 28

In their 2020 report, Soudien et al. review the impactof COMID 2y { 2dziK ! FNA OF Qa S
They specifically note that educational imipad! includelearning losses because sufhool closures

widening of preexisting education disparitiegndthe loss of prepandemidearning gainsConcluding

that the learning losss to vulnerable children will be far greater than those frbetter resourced
households, they writeCOVIEL9 has thus laid bare both the inequalities in provisions needed to
continue learning from homesuch as funds, digital devices and data, adequate nutritsnwell as

the disparity in how well teachers, learners, andqtareave been equipped to d& $8oudien et al.,

2020:320. ¢ KS FNIIAEAGE 27F { 2 did ot pteFadRhe tothiry tdSWRIt@Ad G A 2 v
the shock of COVAL®.

5SaLIAGS GKSANI AYLINBaaA@S FoAfAGe G2 FRFELG FyR N
and therefae their ability to achieve their strategic outcomes, was necessarily affected by the COVID

19 pandemic. Due tchildrenbeing unableto attend school on a regular basiaring this period,
interventions could not be consistently providesiplannedResuis from programmes wertherefore

not uniformly available during this period, with the primary school programme being worst affected.
Nonetheless GADRA was able to continue operations and most of its programmes throughout the
period and the evalumn will therefore broadly review the entire period from 2048021, whilst

noting the impacts of COVID.

10



5. Impact

5.1.Impact Benchmarking

In order tocontribute to an objectiv® A S ¢ 2 ¥ D! WGithin ti2@dudatiohBecdai in Makhanda

a selection of national benchmerd measurements was chosérhese benchmarks are considered

rigorous in nature as the measurements are assessed against stringent criteria over an extended period

of time, thus creating a reliable standard against which GRBRAA Y LI OG4 OFy oS YSI & dzn

Importantly theend of schoolingmpact measured through this benchmarking exerciseigtifiedin
the GADRA 2018021 strategy as integral to education transformation.

The following three measurements were selecteNJoo Sy OK Y I NJ perfoantehdainst Q &
South African standards:

1 Matric passate

1  MatricBachelopasses

1  Oral Reading Fluengyrifnary £hoo)
Matric Pass Rate

The single most important reference pointnireasuring performance in theducation systenis the

matric pass rate each year in relation to the number of learners attaining a National Senior Certificate
pass in the annual matric examinatio®ADRA operates squarely in this space, striving to improve
matric results, through itsvo pronged service delivery and advocacy approach.

The GADRA strategic plan articulates the following tediczlating to matric results:

Grahamstown (Makhanda) is consistently amongst the top three districts in the Eastern Cape
with regards to the imtric results.

CKSNBEF2NBES Yy AYLRNIOFYG YSIFE&Adz2NE 2F D! 5w! Q& LISNF 2
Makhanda area, when compared to performaiit other geographical areaBug to the

restructuring of educational districts in 204fich subsumeddtS F2 N SNJ WDNI K| Yaiz2gy
GAUGKAY (KK [ NBYSNYa Weribasid NdasDrériemias chosen looking at the

performanceof schools within the city of Makhanjla

As GADRA works extensively in the government schools in Makhemdgh a range of programmes,
it is reasonable to include a comparison of the matric pass rate in Makhandanatitie pass rate at
provincial and nationagvel,as presented in the graph below:

11
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When comparing the matric pagsate performance in Makdnda with provincial and national
performance, it is apparent that Makhanda has improved its results more dramatically over the period
under review tharthe wideri NBy Ra® 2 KAf S al | KI yhRational resliisimie’ & | NEX
2016 and2017 period the results are betweefour and seven percettigherthan national results in

the 2020and 2021 period respectivelyn 2016and2017, the Makhanda matric results are far better

than Eastern Cape provincial results with these then levelling off and being more on par ind2018 an

2019. In2020andH nHm al | KI yRIF Q&8 NB&adzZ Ga RN} YIFGAOLItt& SE
resultsby 12% and 10% respectively.

While the overall positive trajectory in the matric pass rate in South Africa is noted, nevertheless the
provincial anchational trend line remainlower than results produced in MakhandaA @Sy D! 5w! Q3
longterm educational iterventions it is reasonable to attribute theapressive trajectory afatric

NBadzZ Ga LINRRdAzZOSR Ay inaxdllgbétatiohith kay 8chodllarsl wniivelsity parthédd|

BacheloPass Rate

An important measurement of trguality oflearning m theeducation systeris the number oBachelor
passeproduced in relation to the number of matric passes each ye&ackelopass is a requirement

for entrance into university. GADRA strives to improve the quality of education and specifically to
increase the number of learners gaining access to university each year.

The GADRA strategic plan articulates the following indicagdingetoBacheloipass results:

The number oBachelopasses produced by disadvantaged schools in Grahamstown doubles from
50 in 2014 to 100 by 2020

12



Thereforel Yy AYLR NI FYyd YSIadzaNBE 2F D! 5w! OBachdlds paBsasNyY I y OS
obtained in the Makhanda area and its performance relatipedeincial and national trendds GADRA

works extensively in the government schools in Makhanda through a range of programmes, it is
reasonable to include a comparison of Bechelowpass raten Makhanda to thd&achelopass rate at

aprovincial and nationdével,as presented in the graph below:

SA, EC & Makhanda Bachelors Pass Rate

50%
45%

40% 37% 36% 3
34%
35%
. - 29% m SABachelors Pass Rate
30% 26%
25% 'y ; .
M ECBachelors Pass Rate

20%
15% B Makhanda Bachelors Pass Rate {9
10% Gov Schools)

5%

0%

2016 2017 2018 2019 2020 2021

¥ =2 X ¥ ® =% ¥

l'a Oy 0SS &aSSy 7T NZRBachélépsss @l LIKS _al ' YRIF Q3
is initially only slight above the national level, by three Bacﬂeﬁoﬁ/ass ra%es

percent, in 2016This then jumps to be 10% greater than the In Makhanda an
national rate in 2017 and 2018, followed by some levelling off impressive 11%
in 2019 and more growth in 2020heBachelompassrates in .

Makhanda culminate in beiran impressivel1%higherthan hlgher than the
the natioral rate, and 13% higher than the provincial rate, national raten 2021
2021.
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Afurther important measurement of achievement for GADRA iisc@ase in the individual number of
Bachelompasses obtaineqwith D! 5 w! Q &of didubIMgt&isifrom 50 in 2014 to 100 by 202the
number of annuaBachelopasses obtained is shown in the graph below for the period under review.

Number of Bachelor Passes

In Makhanda (disadvantaged / no fee schools)
200 183
180
160
190
150 10 i
100 B
80 62 oo
60 51 op
2o
20

0
2016 2017 2018 2019 2020 2021

When analysing the above graph, it is apparent that GADRA

has far exceeded their target, with thember ofBachelor the number of

passes in Makhanda growing from 51 in 2016 to 183 in.2021 Bachelopasses in
The number of learners attainipchelompasses has more Makhanda grew
than tripled, which iby any standards exceptionkilshould f 51 in 2016 t
however be noted that the 2021 cohort of learners was the rom In 0
largest on recorih South Africa and thissnd was mirrored 183 in 2021

in Malkhanda.This phenomenon could contribute to some
extent to the dramatic jump in numbers in 2021, however even when one factors this in, there is no
doubt that the target of doubling the number B&chelopasses was well achieved and exceeded.

Even when we note theverall upward trajectory iBachelopasses in no fee (disadtaged) schools

in South Africa, results achieved within the schools in which GADRA works fatltexoeédnal trend

Given GAR Qsirategicinterventions to improve the number @dachelorLJr 8a4S& Ay al { Kl
disadvantaged schoadser this periodit is reasonable to attributde exponential growth in university

entrance level passes in Makhanda to GADRA A y (i SiNd@IBhybratior? with key partnersa

resounding endorsement of iferformance over this period.

Oral Reading Fluency

The assessment @fral Reading Fluen€@®RF)s considered an international standardised means of
assessing reading and literacy development in PrimaryolSctfeoundation / Intermediate phase of
publicschooling). ¢ 2 6 SYOKYIF N] D! 5w! Qa LINAYl NP ORMszhet LINE 3
measurement to compare performance to external measures, due to the availability of data from the
Primary Education & Whistle Stop Programmes, as well as the robustness of this method of assessment
which is widely used in South Africa and inteometily.

ORFs the ability to read a text accurately, with sufficient speed and appropriate expression, which is a
necessary skill for successful reading comprehension (Hasbrouck and TindalGERIBE63. typically
assessed through a omeinute timed reding of a graddevel passage, with errors subtracted resulting

in a word per minute (WPM) score.

14



Based on numerouso8th African and Internationaltdracy and reading enchmarking studies, the
following adjusted benchmarking for ORF is usedAyRA\. lisappropriatein a South African context
for isiXhosachildren learning in Englisks theirFirst Additional Language (FAd) isiXhosa Home
Language (HL) the Foundation Phase (Spaulak 2020 Jukes et al, 2020).

Benchmarks for oral readir English Home English First Adi isiXhosa Hom
fluency Language (HL) Language (FAL) Language (HL)

Min targeted WPM jump pe 22+ 16+ 12+

year

When comparing ORF results produced within the GADRA programmes for Grades 2 and 3, in most
cases the actuaksults in terms of jump in Words Per Minute (WPM) measured over one academic year
outperform the minimum targeted increase in WPM.

ORAL READING FLUENCY - 2018 & 2019Gr2 & 3
combined grade average WPM Jump (PEP&WSS)
benchmarked against min. target for WPM jump

W55 Grade 3's - Xhosa HL (Tantyi)

PEP: Grade 3's - Xhosa HL

WS55: Grade 3's - Eng FAL (5t Marys)
PEP: Grade 3% - Eng FAL

PEP: Grade 3's - Eng HL

W5S: Grade 2's- Xhosa HL (Taniyi)
PEP: Grade 2's - Xhosa HL

WS55: Grade 2's - Eng FAL (5t Marys)

PEP: Grade 2's - Eng FAL

L

PEP: Grade 2% - Eng HL

=]
Ln
5]
tn

20

7

35

H2019 wpm jump  E2018 wpm jump B Min WPM Jump Target

The English HL groups in Grade 2 arade the highest performing of all the cohorts of in ORF jumps.

The second highest performing cohort is the English FAL group, who generally exceed the minimum
targeted WPM jumps across the grades, followed by the isiXhosa HL cohort who on average attain the
lowest WPM jumps across the gradeSthough it is considece best practice for learners to be
educated in their mother tongue, particularly in the Foundatawd Intermediate pases of
education,isiXxhosa can pose challenges as a Language of Learning and Teaching (LOLT) due to its
agglutinous structure, along witlarious other factors such as lack of teacher training in using isiXhosa

as LOLT (Spaull et al, 2020)PM scores have however been adapted to take this into consideration.
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It is also worth noting that on average the ORF mnegsthrough WSS programmestperforms
measurements taken in the Pramy Education Programme (PER)is is expected due to the dosage of
the WSS programme being far more intensive than the PEP.

The year2018 and2019 were selected for benchmarking purposes as the WSS and RE®tvdully
operational during that timePrior to that the literacy programmes were structured differently and
therefore more difficult to benchmarkJnfortunately,children did not attend school regularly in 2020
and 2021 due to the COVID pandemic @ad it was not deemed appropriate to compare results from
this period due to low programme dosage.

5.2.lmpacttrends WDNR g Ay 3 al | KI YRI Qa

To understand the citwide impact of GADRXa A y (i S ) Soyfcépk 8f yfepresenting the

WF220LINAYGQ 2F GKS 2NBFYA&lIGA2Y daAy3d GKNBS
analogyoh I 1 KI YRl Qa4 SRdzOF A2y aeaidsSy & | ySdzNI f

contribution overi A YS® C2 NJ S E I inditludlg, site¥and pedgBayimeR lighting up

(KNRdAK2dzi GKS aeaidSY YR WySdNIt O2yySOiAz2yaq

networks and educational pathwagser time.

G BURONS THAT FIRESETHEWIRE TOGETHE[RAVIDHEBB PSYCHOLOG)ST

This methodology facilitated the graphic display of growth in prages and strengthening of

yStig2Nla yR GKSNBoe& & kwidelesgcH andmpactwDegicied Belp@ NG | &4 A y 3

three pointsi time (2016, 2018 and 2021) showitige key service delivery and advocacy prognam
of the organisation and their relative size at each point in fifhesesimple visuals anecluded by way
of communicating impact and sharing the basic concept, winiglld e developednore fully by a
graphic designer should GADRA wish to do so, but which is beyond the scope of this evaluation
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HIGH SCHOOL

"GADRA ON THE RISE"

PARENTS

45 parents
engaged

2016 IMPACT

PRIMARY SCHOOL IMPACT
¢ 4 Literacy and 1 Num:

MILESTONES

« GMS biggest producer of Bachelor
Passes in Grahamstown

« GMS biggest feeder to Rhodes

* Research - Whistle Stop School

¢ 9/10ths programme starts

HIGH SCHOOL IMPACT
* 71% Mac

chool to Rhodes, with

des

City-wide Impact
GADRA EDUCATION

GROWINMAKHAND@&BRAIN

MISUALISING ! 5 WEIT®VIDE IMPACT OVER TIME

HIGH SCHOOL

"60 YEARS NOT OUT"

2018

RHODES
UNIVERSITY
“%?\mrs GM5 akumal
entering Afodes
24 smsdent
NS
PARENTS
10 GADRA (e
M‘Mﬂ e
59 parents
engaged ", ~
2 o 2 l HIGH SCHOOL DEFYING THE 0DDS
2018 IMPACT :
PRIMARY SCHOOL RHODES
= G Literacy & 1 Numeracy Programs reaching 679 MILESTONES UNIVERSITY
children in 5 schools, p *« GADRA is 60 years old Nearly 100 GMS alumni
= 31 teachers gaining accredited qualifications

HIGH SCHOOL

*= 10 GMS alumni graduate from
Rhodas

* Rhodes Bridging Programme
launched

* Whistle Stop School launched

78% Matric Pass Rate *

gL
-3t -

ADfRA alumni enter Rhodes, with access
¢ the intraduction of a Bridging

Program
Significant indicator of GADRA's impact, as 10
GADRA alumni graduate from Rhodes

City-wide Impact
GADRA EDUCATION

2021 IMPACT

PRIMARY SCHOOL
* ELiteracy & 1 Numeracy Programs reaching 1576
children in & Schools, plus MILESTOMES
52 GMS alumni graduate from Rhodes
Mearly 100 GMS alumni enter Rhodes

= 15 teachers gaining accredited qualifications
HIGH 5CHOOL
= E3% Matric Pass Rate *

s 47% Bachel = Rate ¥ * 9/10ths programme wins Maclannet
+ 1B3 Bach ses in Mo Fee Schools * Award for Global Citizenship
RHODES
» Largest cohort of GADRA alumni graduate from
R d aduates

ot
« Largest cohort of GADRA alumni enter Rhodes
with clase to 100 registrations

City-wide Impact
GADRA EDUCATION
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5.3.0utcomemapping

In the strategy under review, GADRA identified six key milestones in their progress towards the overall vision articutseourposes of this evaluation we have
positioned these as medium term outcomes against which progress can be assesseidnntoedatange of specific indicators and means of verification (acknowledging
that the indicators chosen in some case speak to multiple outcome areas). The tablpresknts ayearon-year reflection operformance against the six outcomgs
demonstrah Y3 D! 5w! Q&4 NBYFINJFo6fS LINRPINBaa Ay FOKAS@GAyYy3a (G4KS IAvya 2F (GKS adaNrGasS3

OUTCOME INDICATOR 2016 2017 2018 2019 2020 2021
1. There is an emergence of excellent public town¢ Matric pass rate at Makhanda-f@e schools - 75% 78% 76% 80% 83%
schools in the Grahamstown Disttict No. of primary school learners reached 223 96 679 1395 1129 1576
AverageGrade 4 standardised comprehensi@stt +36% | +42% | +42% | +58%
scores in comparison to nalVSSearners
No. of teachers completing accredited Teacl 25 50 31 N/A N/A 15
Professional Development short course
2. There are clear and effective strands of excellence tha Bachelopass rate at GMS 75% 58% 71%
across the length and breadth of the public schoo No. of learners frondisadvantaged schoolseing 59 50+ Approx.
system. acceptedat RU 100
No. of GMS Alumni accepted at RU astifulk | 45 65 56 59 79 67
students
No. of GADRA alumni graduating fraiu - - 10 31 42 52
3. Grahamstown is consistently amongst the top th Makhanda matric pass rate in comparison +12%  +10%  +7% -1% +12% | +10%
districts* in the Eastern Cape with regards to the me Provincial (& National) (2%)  (3) =) (-5%) | (+4%)  (+7%)
results. Makhanda Bachelor pass rate in comparison t +10% @ +16% @ +16% | +3% +13% | +13%
Provincial (& National) (+3%) @ (+10%) (+9%) @ (-2%) (+7%) @ (+11%)
4. The number of Bachelor passes produced b No.ofBachelopasses achieved at Makhandafee 51 62 102 86 108 183

disadvantaged schools in Grahamstown doubles fror schools
in 2014 to 100 by 2020.
5. GADRA Education manages approximately 1000 RI No. of student volunteers 110 90 84 105 90 110
student volunteers (who undertake a range of activitie
Grahamstown public schools).
6. There is considerable mu#tiakeholder, effective activisi No. of structured* partnerships with public schoc 7 5 8 8 9 9
about public schooling in Grahamstown, indicative of No. of parents engaged 45 - 39 53 37 323
emergence of an education social movement.
* Note: Atthe time atwhichth@ G NI 1 S3@& 61 a RSOSt2LISR D! 5w! 2LISNI ISR Ay (KS WDNI KI Y feédfiigured SRilodnting Makhyahda within thell NJA&
fF NBSINIFW{NINGF Yy 5Aa0GNAOGQd C2NJ (KS ralitehal dandp&ison2afe usdeK A & S @I f dz2t A2y LINRGAYOALf | yR

FF b203SY D!5w! KFa NBfFGA2YyaKALA gAGK Ylye aOK22f a Icifaldd & aithea thel 9K 0ths, RUS®or Primiy EddkHAON PdatiEnitngs LI NI y' S
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Mapping pathways of

change

A pathway of change is i

map that illustrates the

relationships between

interventions and

outcomes and how they

work together to

contribute to the overall

impact that an

organisation is working

towards.

The illustration alongside

attempts to visually
depOil D! 5w!

Q

of change and to show

where the linkages

between interventions
and different levels of

outcomes are currently

most strongly

demonstrated (reflected
by the thickness of the

arrows).
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practice issues

SERVICE DELIVERY (the few)

ADVOCACY (the many)

WSS

GMS >

9/10ths 4
Principal’s
Foum
Bridging
Year

OUTPUTS
short term

Learners receive
targeted interventions.

All local learners who are in
close proximity to Bachelor
level have the opportunity to
upgrade their results and
thereby qualify for university.

Teachers
participate in
training to
improve content
knowledge and
teaching skills

in Literacy

Interns support
teaching and gain
work experience

Promising learners
from strong no-fee
schools receive
mentoring to
obtain a strong
matric pass.

OUTCOMES
short term

Learners improve oral
reading fluency.

GADRA demonstrates
excellent and impactful
alternative education

al models

Teachers improve content
knowledge, pedagogical and
teaching skills

Pre-service teachers at RU
develop academic skills as well
as professional, real work

experience.

No. of
bachelor
passes
achieved by
learners
from no-fee
schools
increases

GADRA develops structured partnerships
with no-fee schools and creates capacity

building platforms

No. of learners
from no-fee
schools
accepted by
RU and other
HEls increases

Local learners who obtain a Bachelor-
level pass have the opportunity to

register at RU as Occasional students.

OUTCOMES (2022)
medium term

There is an emergence of
excellent public township
schools in the Grahamstown
District.

There are clear and effective
strands of excellence that run
across the length and breadth
of the public schooling system.

Grahamstown is consistently
amongst the top three
districts in the Eastern Cape
with regards to the matric
results (in 2014, it was the
sixth best performing district).

4

The number of Bachelor passes
produced by disadvantaged
schools in Grahamstown
doubles from 50in 2014 to 100
by 2020.

GADRA Education manages
approximately 1000 Rhodes
student volunteers (who
undertake a range of activities
in Grahamstown public
schools).

There is considerable multi-
stakeholder, effective activism
about public schooling in
Grahamstown, indicative of the
emergence of an education
social movement.

IMPACT (2025)
long-term
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6. CONTEXT

In addition to assessing tlmitcomes2 ¥ D! 5w! Q4 AYGSNBSyGA2yas GKAA S¢
insight around theprocesseghrough which those outcomes are generated. Stated another way: to
understand WHAT has been achieved as well as HOW and WHY impact has been rewlit3ed (0

The better an organisation understands its context, the better it can develop appropriate strategies to act
2y YR AyFidzSyOS AGa& SyodAiNRYYSyeptbanddetiled c@ritext@dzNNS y
analysis, and exploring the factob®th internal and external, that have either supported or hindered the
2NBFYAalGA2yQa STFSOUAGBSySaa oAff LINRPODARS ONHzOA I
specifically in thinking about scalp and replicability, contextual ight can provide the organisation with
AYLRNIFYOd RFEGE Fo2dzi GKS WAYAINBRASYy(HaQ GKIFIG GKSe@
GKSANI 62NJ @ {2YS 2F GKSaS TFLOU2NB YIlI& 06S aASy aaAry
team but will need careful attention to nurture in new spaces. Bringing attention to limitations and
constraints also enables the organisation to think strategically about where they will focus their energies in
terms of influencing and bringing aboudige in some areas and adapting to other factors that are beyond

their control.

In the discussion below, enabling and limiting/constraining factors have been grouped according to a series
of broad themes for the purposes of analysis and reporting, howigveimportant to note that many are

closely connected and even overlapping. There are also relationships between different factors which
positively, and sometimes negatively, reinforce one another. In fact, what emerges clearly from the data is
thatthSNB | NB YIlye O2yGSaiddz 6 ARB DI 2 MhetehpBticdal a@iesOR 4 y @
have different but closely related results. The challenge for GAR&Réoissiderhow to amplify its many

strengths and mitigate or address any weaknesglesre they appear.

6.1.0rganisational culture & capacity

Most organisations profess to uphold a set of noble sounding valsemetimesdisplayed on a wall or
articulated in a strategic plan. It is less common to hear galtiescommunicated informally and with
striking coherence inthe W&ADRA (i | T T HO® &eQidlthirigSarownd
hereQ> yR (G2 FAYR Yiyeésxs (lFly3arotsS SEIFIYLISa 2F K2g
to day operationsTrust respect andcommitmentform a powerful triad ORGANISATIONAL
that describes how the professional staff at GADRA conduct themselves and  cyULTUR& CAPACITY
engage with one another (as well aghwgtakeholders). . oA - o A
o ) A o 3 o ) at S2LX S FSSt
¢tKSasS ¢l ftdzSa FTSSR RANBOuUfe Ayuz | YsgstafhediWevery 3 Y A T A
organisational culture, which is the senseaafonomy and agencyhich AY (G SNHDERA 2y d¢
appears to be very intentionally nurtured and strongly felt across the MEMBER
management team. Leadship and decisiomaking is distributed and is , . . )
: . o . G ¢ KSNB -dedtedl |
contrasted with experiences of other organisational cultures where micro _ ; :
YEyYyE3sySyds fFa8SNE 2F LRt A Gdosdto + y R 206“83/@’@’?-]:%’}8’&9? o8 =
jump througl? F NB &S8Sy Fa GKS v 2 NMaf, a@Ne Y uthr_%%R Eﬁg ﬁ?ﬁ"Laj;éaéﬂ A g
Fa 02NYyS 2dzi 68 GKS 2NHFEYAAFGA2Y Q& u'RE{-S‘,QSQ(’ RBHY N s
g KFU " KI(BIBS Y a ¢
flexibility.
MEMBER

¢tKS WakKlFIR2¢g aARSQ 27F ldzizy2Ye | yR F“e),\égN:v\Png[jé“ f S
L . L at S 2 leltrusted:
aslimited integrationbetween programmes and those working in separate
sites not feeling part of the bigger whole. There appear to be opportunities
for greater integration between specific programmes that would benefit

their jobs and they get on
I YR RQAFAMEMBER

from more regular opportunities for sharing and learningoss the GaL KF@gS GKS
organisation. This is particularly relevant in relation to \Meistle Stop make decisions and take
Schoo(WSSand thePrimary Education Programnf{PEP#nd perhaps also I OU A @y MESIBER

betweenthe GADRA Matric Schd@M$g and theMobile Sciencedb.
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A remarkably strong sensesbfared identityseems to act to reinforce these

first two enabling factors. Almost uniformly, staff interviewed described G2S KIFI@S I gt
themseP@S & DF & wW LdSixatifa @rm the essence of which specialised project focused
seems to be a commitment to putting the needs of those they serve first on literacy development,
YR KI GKEBENIKEY NI WS NRIKG LI OSQd  thereis so much scope for
more integration and
learning between the

LINE I NI YOV8a dé
MEMBER

These factors are by no means accidental. Effeséllextion, recruitment

and retentionstrategies are clearlgvidentwithin the organisation. The
calibre of management staff in terms of qualifications and experience, is
markedly high, especially in the context of the local-mafit sector in
which attracting and retaining talent is a challenge. This seems to come &2 S 3ISG G2 1)
downéi 2 T GGNF OQGA2y 0GKS NB L IISH AR yY | 2%/ SiidR Sz N&A | 6 dzi | G
aStSOGA2Yy O0GKS FToAfAGENRBKGOKEEL Bt BARABKY2W (18 OK 2 2

retention (the ability to create a highWyalued and empowering work Having opportunities to

SY @A NRY Y Sghde they2getidrRIf ®SR> y2 2y.Shes | y i gettakhowtedch atherQ

low turnover of staff in nearly all programmes attests to tfisere is a could improve how we

L2 GSYyGAl f NA a i 0 KI G FOO2YLI yASa Dd 5N QB2 (Ir&dzKISH v

committed and passionate professional staff and this relates to succession  MEMBER

planning at leadership and management levels of the organisation. Finding GLT &2dz G118
mdcljvtlﬁuals v;nth fsmtwtllar tlgve!; of skill, Tg(perlenie,t?asspn a}:d C(:[erTlltlment, us, you will see traces of
and the costs of attracting them, could prove to be a significant challenge 5, "¢\ | & y 2 dzNJ

for the organisation. (BOARD MEMBBR
The streagth of human and intellectual capitab a theme that runs 4D! 5w! KI & ¢
throughout the organisation. The currevianageris widely acknowledged foralongii A YS X 6 dz
for hi§ gritical 'Ehinking and strategeadershipwhich includes an4idepth never been as strategic in
dzy RSNR UGl yYRAY 3 27F (i sbng thébRelicy knawledge,? yQaltS |9tgnY U S E)\u'jz X 3
and the ability to identify and take advantage of strategic opportunities, in

) } (PARTNER
collaboration with others.

: N L G¢KS O2yySOii
Key members of the Board contribute significantly to the conceptualisation e overnance
2F D! 5w! Qa aiNt uSEI)\IaSacnthKMWu‘ISI\ﬁIJS/y[ ua)é
Together with partners, the Board and staff of GADRA have developed and
pioneered an impressive range of hog®wn models to address specific
local challenges (for examp@BMS, WSS and 9/10thhe importance of
recruitment and selection is also evident at this level. The Board has been
very deliberately constituted to promotliversity and representivityn a
g & lUnisltagethéd D! 5w! Qa 1Seé& adlr{SK2tRSNE |yR Oz2yail yi
cases log-term personalyelationshipsetween them.

MEMBER

Cw959wL/ [!'[h!-Q{f W¢9![ hwD!bL{!¢Lhb{Q

Ly KA Reindentihg Ordnizatols CNBRSNA O [+t 2dzE RSaONAR6Sa (KS
2NHI yA&lr A2y a OdzZA YAYIFGAYy3 AFl YiKS S¥8Was¢ygOL82¥SF K|
2F¥ D!5w! Qa 2NHIYyAA -u)\2)/lf Odzft G dzNBE aSSY G2 o- Of 2 a
YEYyF3aSYSyd +FyYyR RA&AUNAROGOAzASR f SIRSNBKALE FyR [If2
organisaion.

U))

Teal organisations can be likened to living organisms that adapt and evolve organically and continuously.

Power is shared and decentralized into autonomous teams. The traditional hierarchical pyramid is replaced

by selfmanagement, as people are $ted to make major decisions themselves and to be held accountable

FT2N) odzaAySaa NBadzZ Gad [f2dzE RSEAONAOGSE GKNBS Wo NE
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SELIMANAGEMENT

Teal organizations have founc
the key to upgrading their
structures from

hierarchical, bureaucratic
pyramids to powerful and fluic
systems of distributed
authority and collective
intelligence.

ADAPTED FRAMLOUX2016,P. 55

WHOLENESS

Organizations have always
been places that encourage
people to show up with a
YIENNRBG GLINRFS:
organizations have developec
a consistent set of practices
that invite us to drop the mask
reclaim our inner wholeness,
and bring all of who ware to
work.

EVOLUTIONARY PURPOSE

Teal organizations are seen a
having a life and a sense of
direction of their own. Instead
of trying to predict and control
the future, members of the
organization are invited to
listen and understand what th
organizaion is drawn to
become, where it naturally

wants to go.
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6.2.Appoach

Seeing and valuing each human being, whether a learner or a parent, is
Of SIFNX & TFdzyRIFIYSy il f Buthandehtred\eth@® ds
demonstrated in the care that is taken to visit high schools on the day that
examination results are announcadd to sit with each learner to discuss
their options; to interview individually each qualifying GMS applicant along
with their parents or guardians; to support each 9/10ths mentee through
each step of the complex process of applying for higher education
institutions and funding; and in passionate commitma&hGADRA stafb

4each the child, not the curricul@n 6 & GFAf 2NRAY 3 Ay dSN
precise needs of different groups of learners.

D! 5w! Qa WKSIFNIQ R2Sa y2i &@dwenNHzAz S
strategic selectiondecisions. The organisation is unapologetic about
carefully selecting the strongest candidates with the poteatidthe will to
succeed, in relation to both partners and learners. In this way they set
themselves and theirtakeholders up for success, as evidenced by their
results.

Selection and programmatic decisions dnigen by dataand a commitment

to efficiency Programmes are carefully designed to bring about maximum
impact by intervening in precise ways, exactly whhke need is identified,
gAOGK GKS NARIKG WR2alF3aASQ> FyR y?2
monitoring and evaluation systems enable the organisation to continuously
assess progress and make necessary changes.

By remaining very focused on where they can intervene most effectively,
D! 5w! I @2 AR& WY A ANPDgah beOMIRES dui to the
overwhelming level of often competing demands.

Their commitment tostrong assessment systems and quantifiable result
enables GADRA to demonstrate impact in very tangible ways. This has proven
to be a highly effective way of developibgy-in from stakeholders and
mobilising new partners.

The combination of efficiency and care has proven to be a very powerful and
effedive model for GADRA. The commitment to efficiency andeaded
decisionmaking does have a downside in that it can be perceived as

Gthles® 'y R (GKSNB Aa a2 Yafienath @theR a0 S
stakeholder® LYy | WwWayYl f f
G2 ONBIGS az2yYy$S Syges FyR AGa

power that should be wielded with care, especially given its objective of
building a broashased social movement. Public commentary from GADRA
serves¥ AYLERNIIFyYyd | Rg20I 0@
Ol yaus&Vdotofdamage G2 NBfF A2y aKALAO®

Alongside their hard, quantitative data there seems to be an important
2R NI dzyAGe G2 GStt (KS 7T dzgdalitalive 2 NB
data and indicators of impactinterviews with staff and stakeholders
revealed many examples of-€ok £ f SR Waz27F0Q
outcomes such as growth in confidence and agency, the development of
social capital, and shifts in cukuand practice.

2NJ Y2 N5

APPROACH

I LILIBIX B OEZR Sy K& a g

have to be at a certain
level to benefit from the
LINE 3 NJ (9XS b€
MEMBER

axX AT | LINR 3 |
_performing in terms of the .

: |->?ij“|-5‘ Yadg % 4!
D! 5w! 8 R2Sa:
thingsifor tiie Sakéof K 2
NHzy Y A Y 3 (PARTKEARY
G¢KSNBE | NB Y

needs but GADRA is very
focused on where it can
KIS GKS o6A3:
(BOARD MEMBBR

GC2NJ a2YS3Z Al
time_they.have had.a_
qelélc%elf r%oﬁce th'glﬁ gné dzNJ
say, 'you have potential,

you can succeed.' A lot of
students leave far more

¢ K psyrhologically and

emotionally equipped to
T OS | REAMARFK 2 :
MEMBER

G! YITAy3 3ANER,
YSy i 2 NBXy BB
YSI adz2NB (GKAa&:;
a2YSUKAY BAEFES
MEMBER

(&¢e 2 yauhgpsaple y
LIDY B! DdeO R d20D S a laHopeisnotisenetiding you
LJ2 a A (i AcanynecessadyInieasurd] |

but you can see it. You can
see it in a young person's

NEciitthigQo dziy’ RO I gyes|as they go thtoughJS NJ

GKS 2 NBI(FAR I
MEMBER
2T D! 5w! Qa 02y

RAFFAOMzZA G G2
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Strategic selection and measurement of qualitative outcomes could provide an opportunity to shine a light
2y GKS I OKAS@SYSyida 2F D! 5w! Qiinpatt Bfddvazacyefforia seénS NI S v |
in the matric results, butis hardly seems to do them justice.

I NAGAOIFffex dzyRSNERGIFIYRAY3 GKS ljdzZt f AGFOGA DS wiiyA RS 27
andhowi KSANJ AYGSNBSyGA2ya | OKAS@PS NBadzZ Gad ¢KAA Aa
needs deliberate attention if programmes are to feplicated or scaledand in thinking about the
sustainabilit2 ¥ G KS 2NHlIyAal A2y Qa LISNFA@KFUzrO8&S! #3276 |
would not create the change they have

DEVELORG QUALITITATIVE IMPACT INDICATORS

Below a few considerations are presented around the value of qualitative monitoring and evaluation, as
well as some examples.

Qualitative data can be valuable in:
Providing insight into the social processes@ntextual factors that lead to change, e.g. how and why

something happened.

Dealing with complexity and unexpected results based on the understanding that human development
processes are dynamic and evolving, rather than linear or predetermined.

Capturingchange and lessons learned from different perspectives; drawing on local knowledge and
understandings of a given issue.

t NEOARAY3I RSGFAf SR RSAONRLIIAZ2Y 2F LIS2LJ SQa | GiaA

Communicating idepth inE NI GA 2y 2y OKIy3Sa Ay LIS2L) SQa A QS
EXAMPLES GBTENTIAQUALITATIMEDICATORS

Level of participation of parents in school governance processes.

Quality of leadership capacity in public schools.

Changes inrganisationbculture within public schools.

PROGRESS MARKERS

Progress rarkers form part of the Outcomdapping methodology for planning, monitoring and evaluating
development initiatives. They are useful in tracking behavioural change by using af statsnents (or
gualitative indicators) that describe gradual progression towards a desired outcome. They are often
expressed in the following way:

Expect to seeshortterm): early encouraging response to the project, initial engagement.

Like to seenfediumterm): active engagement, learning, commitment.

Love to seelgngerterm): expanding influence, sharing expertise, behaviour change.

MIXED METHODS:

Combiningqualitative and quantitative methods can be a powerful way to demonstrate impact. A few
examples of this approach include:

Scorecardsan be used to generate data on perceptions of specific qualitative issues such as empowerment,
accountability, trust, andovernance. Data comprises perception scores, usually qoiatscale or even
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dZaAy3 WavYAfsSe FI0SaQr $gKAOK OFy 6S F3IINB3IFGSR |
include:
Perceptions of communication with parents atfee schools[Sclool engagement and accountability]

Attitudes towards reading amongst Intermediate Phase learfigrarner empowerment]

t F NByGdaQ aSyasS 2F 02y TARSy OBarehtyempgovgetmeiit]y 3 6 A G K OK

Closed questiongjsed in surveys or focugoup discussiongan generate quantifiable data about less
tangible dimensions of impact such as the development of social capital. For example, using questions such

as:
If you need support in your job as a school principal, right now, how many peafuleyoa turn to?

[School leadership social capital and capability]

In the last 6 months, how many times have you engaged professionally with other teachers from outside
of your schoolPSocial capital amongst teachers]

Have you attended a local networking event related to education in the last six mfrdbaPsocial
capital in relation to education]

Pulse check survegemprisea short set of questions sent out regularly to a specific cohort of people to
continuouslycollect quantifiable data on progress made and shifts in perceptions, beliefs, culture or
practices. They are usually presented in the form of statements that participants rate-joird Scale
T NEAYO N y 3 f & ZROMER yANTES kampes S Q

| feel confident about my futur¢l.earner empowerment]

In my school my teachers care about me as an indivifiLedrner empowerment]
LF L FY g2NNASR |062dzi Y& OKAfRQ& SRdzO!I [Padvedtgiz L Ol
empowerment]
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6.3.Advocacy conceptualising,

operationalising andemonstrating ADVOCACY
impact G2 AGKAY @KL
o i o don't see much
D! 5w! Qa | R@2 Otonceptuadisedstrongly dm@d infoXatively 2 LJLJ2 NI dzy A G &
within its strategic plan, positioning the organisation to work at the (STAFF MEMBER

intersection of advocacy and service delivery based on the proposition that
educational serviedelivery and advocacy complement one another and that
impact in both spheres will be enhanced by this dual approach. The strategy
is further broken down into two imperatives:

"Service delivery very

Of SI NI 8 X ! R@:
& dzN(Staffemember)

"We fall down on

I R@2 Ol 0 Ay |
(STAFF MEMBBR

GL 'Y &az2ySz2y:
LIS2LX S t221
At an operational level, there seems to less clarityr N2 dzy R D! 5 w [fir§t graduate at home,

To change the environment within which the state delivers public
schools suchhat greater accountability is demanded; and

To enhance levels of capacity within untesourced public schools
where there is progressive political will.

advocacy strategy. Staff veewery sure of their service delivery roles but YR LQY 2yS

were less confident in recognising themselvesadwocates for change graduates where | live, so |

Board members and staff described a range of diverse, although certainly —am knownas an

complementaryunderstandings of advoca¢see section below). SEl Y LBORMEEMS
LEARNER

There can be little doubt that advocacy efforts are contributing to impact
GKNRdzaK D! 5w! Q& A ydeteMing yalimoteyuaified K2 66[@SN@a Y 1S

understanding of advocaeynd a greater, shared senseosinership of this Fl AKA 2@FRMER S H:
role throughout the organisation, coutdally serve to amplify this important GMSLEARNER
RAYSyaAzy 2F D!5w! Qa Y2RS{ o Gt ENBYGFE Ayl

Currently the strongest indicator of the impact of advocacy efforts is the U KS £ SI NY SN& !
trajectory of matric results over the period under review. Whilst this is a very improves with the

robust measure, itloes not tell the full storyWhat seems to be missing is improvement in literacy ...
evidence of how, for exnple, parents feel empowered to demand greater Parents take pride and
accountability; or the growth in leadership capacity within public schools. ~ share in the achievements
Anecdotally, it is clear that these changes are taking place and a more of their children This in
formalised approach to capturing and communicating thisl lefémpact turn influences the rest of
g2dzZ R aSNBS (2 GSNATE | yR NBAYT2NDOS thefamilyandultimatsiyi |j d
strategy. the communities in which
0KSasS tSINyS|
(PARTNER

G/ NBFGAYy3 |
education is seen and
Bl t dESRDEVBER
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AMPLIFYING ADVOCACY

Below are presented a few considerations in relation to how GADRA defines, operationalises, and
demonstrates the impact of, its advogaefforts.

DEFINING ADVOCACY
Save the Children defines advocacyitds a S 2F 2NBFIYA&ASR | OGAGAGASAE
FOlAz2ya 2F 20KSNER (G2 | OKAS@S LRAAGAGDS OKlIy3ISaoné
Ly D!5w! Qa aGNIGS3e TAddentfiedt dzai SNBEQ 2F | Rg2 0!I Oe
Support selected disadvantaged schools to achieve educational excellence;
Develop various pockets of functionality within ghiblicschooling system;

Address particular policy and practise issues hampering public schooling;

Bolster the agencyf constituencies within the system that are capable of demanding better
performance from government; and

Instigate the emergence of an education social movement in Grahamstown that brings about increased
capacity and accountability in the puldector.

Emerging from this evaluation were different ways in which these efforts are (or might be) operationalised
from the perspectives of staff and other stakeholders

DIRECT MODELLING & INFLUENCING

Contributing to change imdividuals and individual
sites through direct interactions.

GaSNDAY3 & |
(SFHOKAY3 I LILINE I

SYSTEM
MOBILISING CIVIL SOCIETY

promoting a collective sense of agency, empowerm PRAXIS
energy and engagement.

ab2 2yS Oly 02YS$ t2y3

What you can do is to create an empowering COMMUNITY
environment, and then that requires people to be
LINB F OGA OS oé @

CONTRIBUTING TO POLIPRACTICE

Learning and sharing lessons through robust resear
and dissemination.

G452Ay3 NB
S

(52 A SI NDKE
GKEG SFF OK I

d S
O a

TRANSFORMING THE SYSTEM
Influencing and lobbying the wider education systen
2SS YiSRAYR ¢l &a 2F ¢g2N
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It might be valuable to have an organisational dialogue exploring and refining a shared definition of
advocacy and how it is pursued through practical strategies.

MONITORIN& EVALUATING ADVOCACY

Advocating for change is a letegm and complex process.ihvolves many shifts on the way to bringing
about longterm change. It might be valuable to think about how to monitor and evaluate efforts and
changes at different stages. For example:

Activities- Keeping a simple, shared log of activitiedo is doing what, where and when, in relation
to advocacy.

Outputsc For example: number of parents reached; partnerships established; workshops run; media
articles published etc.

Outcomesg For example: peentage of teachers using new approaches or materials; examples of

LI NByida LXFeAy3a +ty FOGADBS NRtS Ay GKSANI OKAf RNB

examples of collective action for education in the city; input into policy, etc.

Impactc For example: improved retention rates and educational performance; changes in local policy;
adoption of methodologies at district, province or national level, etc.

A very simple model:

The diagrambelow presents a very simple way of thinking about the iterative monitoring of advocacy
activities.

ADAPTED FROBAVE THEHILDREN20O7
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6.4.Social capital
DI 5wl A& a881Ay3 (G2 odAfR I wazorlt HEAPEN o 721

RSTAYAY3I TFSI{GdzZNE 2F D! 5w! Qa | LILINE [DK5wia Of 25 RYS Y
relationships andollaboration. By drawing on, and nurturisggial capital done it alone. When | talk
deliberately and strategically, the organisation has been able to make | g2 dzi WwWgSQ> |

significant progress towards this objective. Social capital can be defined as gapR A, the university and
thea FSF GdzNBa 2F az20Al ZNEIyAaIu)\ZYZ h@gl@%zéfaa@lezad
can improve the efficiency &2 OA SG& o6& FFOAtAGE GA yglny QR NBAYMdrd SR

(Putman, 1993). could have done it on their
GADRA has built an effective networkdf NIl Yy SNEKALJA 6A 0K @By xOhi ®RaA 2 ydzo
schools (particularly through strong relationships with the Principas), brought something
well as withother civil society organisation® L YLR2 NI ydf ez K distirthy Hifferérie ! A2
partn,ership with Rhodes Univer,s@RIUA) stands out asa key enabling feature. . (PaRTN o
2ZAUKAY UKAAZXZ UKS NBflIUOAZYaKAL gAUK 0K dzy A @S NA A
Professor Sizwe Mabizela, at a persoraldérship and governance level, a2 KSy @&2dz aKl
KFa 0SSy LA@G20lItd ¢KS +/ Qa aidl yoS 2 expefience of/{GADRA, (i K|
within the city and the subsequent selection of GADRA as the lead civii someone else will ask
society partner in thee / Qa 9 RdzOl { pukthyelofganisayioh ilmA I 0 A K26 R2 L I+ LJ
unique position to pursue its strategy, enabling access to human and (PARENY
intellectual resources, accreditation of courses, and opening up new L .
pathways into the university through the Bridging Programme. o LaQa vy %amer’z,' Yy
gK2 02YS a a2
'y |yrfedaAra 2F D! 5wdedse wé ¢ RlationshipS (i ¢ 2 N.]]lKSaF%ngzat gl 7}
built |terat|vely, conS|stentIy and mtentlonally, across space and time, and at
bttt (SOStad CNBY GKS NBIFGA2YAKALE 68G588y DI 5wl
(often spanning multiple generations); to the learners and their mentors or ! of SYyR I yR
teachers; between a GADRA programme manager and a public school volunteerism, interning
tgacher; as well as at a leadership and governance level, these relationships  and professional work at a
OrdrteasS IyrR adaidlAy GKS 2NBFYyAal uxgcggwat,gsﬁmﬂbagtuqn (
brain comes to mind: individuals, orgsations and educational sites as with a significant
neurons lighting up and relationships forming and strengthening neural
pathways, with the entire network becoming stronger as the connections
develop and multiply [se&rowinga | { KI Y R, 248. . NI Ay Q

Social capitalr@ables themobilisation of significant human resourcesost _
notably in the form of hundreds of RU students volunteering as mentors 9” mgethga EEe) et .
through the 9/10ths Programme, and the young interns within the Primary ~ U KSNB X LI NI
Education Programme. Parents and former student alecome organisations are also
FYolaalR2NE F2NJ D! 5w! Q& ¢2NJ] = Yl NJ) Swantipgdo resperd oL INe 3
role models to others in their families and communities. The trust and UKLl U (Prers we®ER
reciprocitx developed within collective platforms such as tr)e High School GWD! 5w! Kl &
t NAY OA LJ (}é _Ccea PeXdYimportadt Ariver mﬂq@ﬂfo@tﬁatiom] Rhodesa mole of 5
GAGKAY G(KS OAGEQa Lot A0 SRAOIGA2Y 59‘? po%zzxf R
leaders to make bolder decisions within their spheres of influence. what a mutual y ber.1e 'C'é_l

and reciprocal relationship

By leveraging opportunities famutual benefitGADRA secures thepport Oy f 2 @ARTNERA { !
of partners and individuals in working towards shared outcomes. Examples . o

of this include the success of the VESTAS Consortium (a partnership between ¢ a €& Ay @2t gSY:
GADRA, RU Education Faculty, the Lebone Literacy Project, and the SA GADRA haseen such an
Numeracy Chair), the 9/10ths Bramme (a partnership with RU integral part of my whole
Community Engagement), and collaboration between GMS and the dzy A GSNBRAGE S|

l 88dzYLIiA2y 5S83St2LSyid /SyiNBQa {SOpnitnteKl yOS al i

mobilisation of societp €
(STAFF MEMBBR

G/ 2€ € 02N GA:
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6.5.Position

AY2 G KSNI AYLR2 NIy
the space in which it operates within the broader educational system, and
in terms of the place it occupies in the hearts and minds of the Makhanda
community.

D! 5w! Qa f 2 yiidl MaKharid ctdbutes to the strength of its
reputation and brandHowever, as one Board member remarkéd; NXza
KFa G2
GADRA has done a remarkable job of consistently building andimagta
LJS 2 Lifus Byadelivering on its commitments. In fact, GADRA, and its
matric school in particular, has become an aspirational brand with students
who have the marks to go directly into university actively choosing to do an
extra year at GMS instéa

D! 5w! Qa &GN} GS3e SELX AOAGT @
AL OSz NARRSY $ AW K  LI2 g S NWbErg buisitie2 v &
of the state education system gives GADRAatitenomy and agilityo

make bold decisions and tespond swiftly to changing circumstances and
opportunities, (exemplified recently by how it adapted through the GOVID

19 pandemic to maintain operations and services with limited disruption).
5S4LIAGS D!5w! Qa4 AYRSLISYRSyOSdbyazyYs$s
power dynamicsvithin the education system. For example, WSS, PEP and
9/10ths are affected by the disruptions of union activities, shutdowns and
go-slows and sometimes constrained by the need to balance their own
programme objectives witlcurriculum ompliance and bureaucratic
driverswithin the schools.

In managing the tension of operating outside of the system but in
partnership with public schools, GADRA has chosen a deliberately informal
approach based on lorgrm relationships with individualtes, principals

and teachers. This pragmatic approach seems to have worked well for the
organisation so far, however, it does bring with it some constraints and

Sy 6t qbgtHin ®rinddf 2 NJ A a

POSITION
D! 5w! Qa LJ2aA
aD! 5w! Kl a o0

really positive image in
LIS 2 LI SUEAFFA Y |
MEMBER

G¢KSNBE ' NB &

58 SI NYSR SOSandit sdmd Zearktiat O yMakhandaFamilids WiHers R & 3

members have benefited
TNRY DI(SBmw! O¢€
MEMBER

d2 Ké R2 LIS2LJ

NBEO23y AS&A@%? \Aﬁqp Whal e s ¢ A
I.

say we Wilde Wi g a6 a 0
RS t A(Bt&NIenaler)
G¢SOKYAOI f @
school. That give us a lot

of freedom and

b Bz 2 { Bowe bhE I NI
MEMBER

G2S IINB IofS$S
swift adjustments in

response to changing

OA N dzY &(6rhry O S
MEMBER

'If we make waves, then

we're gonel(SrAFF

NA&14® DI 5wl &GFFF FNB FOddi&the ol WP a drse |
A Y @A (ot thie kellckles and principals and sometimes this means that

they areunable to act on concerng 2 NJ T @dkingwaveQ@ W Ly (KS

absence of a formal agreement with the DepartmenBas$icEducation,

D! 5w! Qa LlaAdAzy 6AGKAY lhefalé yRI Qa LJdzof A0 a0K?2

However, this has to be weighed against the potential bureaucratic and
compliance implications of going a more formal route, which may not
provide much more security in the longn.
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6.6.Financial sustainability

CSINJ 2y BS5FNE DI Sw! Qa FAyVIyOALta EVANCAL, s&osa
sound financial management and consistent growth. Against the backdrop SUSTAINABILITY
of many local and national neprofit organisations struggling to survive éThe necessary amount of

FyR $08y Oft2aiyas D! 5w! Qa FAYFYORAL efforimehml eioure® S 7

One contributing factor is a commitment &fficiency and managing iz FOKAS@ES I
expenditure a theme commented on across the organisatiod borne (BOARD MEMBER

2dzi 0@ NROodzAG FAYIlIYyOALlf YIEYlFI3SYSYE¢ecRERBSXE& P D! 5
overheads are remarkably low, at three percent of the total budget. in the organization for

[the budget]. It is all very

well to have increasing

income streams but if
expenditure runs amok

3%
: then all that good work is
o AY ABAFYMBEBER
20%

GADRA 2022 Budget Analysis - Programme Share

aD!5w! Kl a |
reserve for sustainability
into the medium term and
the ability to see through
dzLJ& | Y R(BRRDS Y
MEMBER

= Admin & Management = Tertiary Bursaries Vice-Chancellor's Interv

Primary Education Prog u Whistelstop School = GADRA Matric School

Strongly articulated, targeted fundraising proposals and consistently high quality reports to donors,
O2Y0AYSR 6AGK GKSANI SEOSTt finfpressive NuRdraising tiafe@oyythe S E LI |
organisation raised R5 million in 2015 and this grewpeak of R11.2million in 2019, and R9 million in

2021 (despite many donors cutting back in response to theCEI®\pandemic).

Most notably, the leadership and governance of the organisation has paid attention to generatiogrheir
incomeand growiny a sizeableeserve fund D! 5w! Qa4 NBaSNBSa yR Ay@SaidysS
from R2 million in 2015 to approximately ten times this in 2021. This puts the organisation in a very solid
position in terms of being able to respond to unexpected shacidy importantly, enables it selffund

the design and piloting of new interventionan enviable place for a ngofit organisation to be.
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